Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged

pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic
year and the effect that last year’s spending of pupil premium had within our school.

School overview

Part A: Pupil premium strategy Plan
Challenges

Intended outcomes

Activity in this academic year
Tier 1- Teaching and Learning (for example, CPD, recruitment and retention)

Tier 2- Targeted academic support (for example, tutoring, one-to-one support structured
interventions)

Tier 3- Wider strategies (for example, related to attendance, behaviour, wellbeing)
Part B: Review of outcomes in the previous academic year

Further information
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School overview

Detail

Data

School name

The Park Community
School

Number of pupils in school

2021-22: 1461
2022-23: 1460

Proportion (%) of pupil premium eligible pupils

2021-2022: 28%
2022-2023: 26%

Academic year/years that our current pupil premium strategy plan
covers (3 year plans are recommended)

2021-2024

Date this statement was published

Published: November
2021
Reviewed: November
2022

Date on which it will be reviewed

November 2022/3/4

Statement authorised by

Stephen Waldron
Headteacher

Pupil premium lead

Ryan Lewin
Assistant Headteacher

Governor / Trustee lead

Kim Baker

Marilyn Gagg
PP Lead Governor

Funding overview

Detail

Amount

Pupil premium funding allocation this academic year

2021-22: £325,655
2022-23: £383,088

Recovery premium funding allocation this academic year
(Some of this funding will be taken back if not used)

2021-22: £50,170
2022-23: £49, 786

Pupil premium funding carried forward from previous years
(enter £0 if not applicable)

£50,170

Total budget for this academic year

If your school is an academy in a trust that pools this funding, state
the amount available to your school this academic year

2021-22: £375,825
2022-23: £432,874




Part A: Pupil premium strategy Plan

Statement of intent

THE PARK VISION: To deliver a high-quality educational experience for students of all backgrounds and starting
points. To hold the highest expectations for outcomes, conduct, participation and character. To produce happy,
stable, confident young people prepared to tackle a complex world with confidence and optimism.

All of our young people, whatever their starting points or background, will reach the highest standard of which
they are capable. Our students will be fully equipped for their future lives, having the academic achievement,
cultural and character development that enables them to be effective and successful life long learners.

Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress
and achieve high attainment across the whole curriculum.

The focus of our pupil premium strategy is to support all disadvantaged pupils to achieve that goal, including
progress for those who are already high attainers. We will consider the challenges faced by vulnerable pupils,
such as those who have a social worker and young carers. The activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are PP or not.

We have adopted a three tier strategy of support:

° Tier One- High Quality Teaching and Learning- we ensure that continuous professional development has
a real impact on the quality of learning in the classroom- Every lesson, every day good or better- research shows
that all students, but particularly disadvantaged students, benefit from this.

° Tier Two- Targeted Support- Each student has their own individual challenges and barriers to learning-
we have a comprehensive and adaptive support system in place to help alleviate these challenges on a 1:1 basis
and ensure that students can focus on their learning.

° Tier Three- Wider Support/Needs- one key element of the Pupil Premium funding is that it ‘levels up’
opportunities for all disadvantaged students, whether they are PP or not. We ensure that access to higher
education, careers advice, transport, music lessons, sports equipment, cookery ingredients, uniform,
equipment, clubs, trips or visits and even food do not prevent high quality learning taking place, every day.

High quality teaching and learning is at the heart of our approach, with a focus on areas in which disadvantaged
pupils require the most support. This is proven to have the greatest impact on closing the PP attainment gap and
at the same time will benefit the non-disadvantaged pupils in our school (EEF, 2022; 5). Implicit in the intended
outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic
assessment and real needs, not assumptions about the impact of disadvantage. The approaches we have
adopted complement each other to help pupils excel. To ensure they are effective we will:

° ensure disadvantaged pupils are challenged in the work that they’re set and that all staff have high
expectations of all of our students

° ensure that we have a challenging, yet universally accessible, curriculum which promotes knowledge,
mastery, and application of learning.

° act early to intervene at the point that a need is identified.

° adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes

and raise expectations of what they can achieve.



https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdf

Pupil premium is funding to improve education outcomes for disadvantaged pupils in schools in England.
Evidence shows that disadvantaged children generally face additional challenges in reaching their potential at
school and often do not perform as well as other pupils. Schools in England were also awarded a recovery
premium to help students recover from the school closures during the Pandemic in 2020-2021. As recommended
by the Department for Education, the recovery premium and pupil premium have been combined to create this 3
year strategy.

This Strategy outlines how the pupil premium funding will be spent in order to narrow the achievement gap
between disadvantaged and non-disadvantaged students, ensuring all students reach their full potential. As
recommended by the Education Endowment Fund (EEF_Guide to Pupil Premium, 2022), we have adopted a tiered
approach which prioritises classroom teaching and also incorporates targeted academic support and wider
academy strategies.



https://educationendowmentfoundation.org.uk/public/files/Publications/Pupil_Premium_Guidance.pdfidance-for-teachers/using-pupil-premium?utm_source=/guidance-for-teachers/using-pupil-premium&utm_medium=search&utm_campaign=site_searchh&search_term

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

Tier 1- Teaching and Learning- Learning Culture

Learning walks, student voice, work and lesson observations demonstrate that for some
disadvantaged students learning can be a passive experience. We wish to make sure that all
lessons are engaging for all students ensuring that they are actively motivated to complete
their best work, especially with reading and extended writing. Fostering a learning culture
which drives knowledge acquisition, mastery and application. As a school we focus on building
Participation, Oracy and Knowledge.

Tier 1- Teaching and Learning- Exam Performance and Results

Despite a better than nationally expected achievement 8 score, Disadvantaged students
underperform compared to non disadvantaged students. Results for 2020 and 2021 showed a
growing gap between disadvantaged and non disadvantaged students. This has improved in
2022, but will remain a key measure for accountability.

Tier 1- Teaching and Learning- Closing the reading/literacy/vocabulary gap
Assessments, observations and discussion with KS3 pupils indicate that disadvantaged
pupils generally have lower levels of reading and writing skills than peers. Specifically how
students are engaging with academic texts within lessons and their basic sentence and
SPaG control. This impacts their progress in all subjects.

Tier 1- Teaching and Learning- Metacognition/Self Regulation of Learning

Our observations suggest some lower attaining disadvantaged students lack metacognitive /
self-regulation strategies when faced with organisation, home work/learning and challenging
tasks, notably in their monitoring and evaluation of their answers. This is indicated across the
curriculum. Knowledge Organisers and homework detention data suggest that there is a higher
proportion of disadvantaged students.

Tier 1- Teaching and Learning- Learning Gaps

Our assessments, observations and discussions with pupils and families suggest that the
education of some of our disadvantaged pupils have been impacted by partial school closures to
a greater extent than for other pupils. These findings are backed up by several national studies.
This has resulted in some knowledge gaps resulting in students falling further behind.

Tier 2- Targeted Support- Enhanced Transition

Many of our disadvantaged students experience difficulties in the transition phase from year 6
into year 7. They struggle academically and socially, depending on their needs, to start the
year strong. We therefore have developed an enhanced transition for this cohort of students
to support them before, during and after their transition.

Tier 2- Targeted Support- SEMH- Wellbeing, Mental Health
Our assessments (including wellbeing survey), observations and discussions with pupils
and families have identified social and emotional issues for many pupils, such as anxiety,
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https://drive.google.com/file/d/1y8AuwkeVf1H1mk_5KmUHgH4ADhQpHCNW/view?usp=sharing

depression (diagnosed by medical professionals) and low self-esteem. This is partly
driven by concern about catching up lost learning and exams/future prospects, and the
lack of enrichment opportunities due to the pandemic. These challenges particularly
affect disadvantaged pupils, including their attainment.

A number of students, 56% of whom are PP, currently require additional support with
social and emotional needs,currently receiving small group or 1:1 interventions.

Tier 2- Targeted Support- Improved Attendance for PP students

Our attendance data over the last 3 years indicates that attendance among disadvantaged pupils
has been lower than for non-disadvantaged pupils.

Our assessments and observations indicate that absenteeism is negatively impacting
disadvantaged pupils’ progress.

Tier 3- Wider Support/Needs- Support with nutrition and being school ready.

Some of our disadvantaged students do not eat breakfast or properly during the day. Student
voice and observations/events have confirmed that a number of disadvantaged students often
skip breakfast due to home circumstances. Some students also go without lunches.

10

Tier 3- Wider Support/Needs- Access to visits, music lessons, clubs and responsibility within the
school

Participation in levels of student leadership, clubs, visits and sports activities has been lower for
disadvantaged students, often below the 26% level of Pupil Premium in school. A whole school
cultural shift to further engage disadvantaged students in all aspects of school life is required.
During the pandemic opportunities have also been lost to provide enrichment (including
curriculum based visits e.g. geography field work and theatre trips for GCSE) for all pupils, but in
particular disadvantaged students that may not have these opportunities outside of school.

11

Tier 3- Wider Support/Needs- Reducing absence through fixed term exclusions

Exclusion rates for disadvantaged students are higher than for non disadvantaged students.
Following the return from lock down this has been further exacerbated by student wellbeing and
confidence in their learning being negatively impacted.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and
how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improve outcomes for students achieved
by continuing to improve the quality of
teaching and learning- ‘Going for Good’- to
ensure that every lesson, every day is good
or better through Coaching and other CPD
approaches.

Improved attainment among
disadvantaged pupils across the curriculum
at the end of KS4, with a focus on EBacc
subjects.

By the end of our current plan in 2024/25:

1. 50% or more of disadvantaged pupils enter the
English Baccalaureate (EBacc):

In 2021 this figure was 8% and in 2022 it was 34%
(National Average 27%).

2. KS4 outcomes demonstrate that disadvantaged
pupils achieve a minimum P8 of -0.25 for disadvantaged
pupils (better than national Average for DS), with an
aspirational target of 0.

In 2021 this figure was -0.88 and in 2022 it was -0.56
(National Average -0.45)

Improved reading comprehension among
disadvantaged pupils across KS3.

Improved reading/literacy/comprehension skills among
disadvantaged pupils and a smaller disparity between
the scores of disadvantaged pupils and their
non-disadvantaged peers. Teachers should also have
recognised this improvement through engagement in
lessons and book scrutiny.

° Minimum of 40% of disadvantaged students
will achieve 5+ in both English and Maths.

In 2021 23% achieved this, in 2022 this was 26%
(National Average 25%).




Improved metacognitive and
self-regulatory skills among
disadvantaged pupils across all subjects.

Teacher reports and class observations suggest
disadvantaged pupils are more able to monitor and
regulate their own learning. This finding is supported by
homework completion rates across all year groups.

° Evidence of strategies used in tutor and prep
sessions.
° Red books demonstrate learning gains.

To achieve and sustain improved
wellbeing for all pupils, including those who
are disadvantaged.

Sustained high levels of wellbeing from 2024/25
demonstrated by:

° Qualitative data from student voice, student and
parent surveys and teacher observations.
° A significant increase in participation in student

leadership,extracurricular visits, activities/clubs,
particularly among disadvantaged pupils to match the
28% PP population of the school.

° 100% of PP students will be in education or
employed for 2 terms after KS4 in 2024/25.

In 2021 90% of PP students were in education or
employed for 2 terms after KS4 and in 2022 this was
91%.

To achieve and sustain improved
attendance for all pupils, particularly our
disadvantaged pupils.

Sustained high attendance from 2024/25 demonstrated
by:

° The overall absence rate for all pupils being no
more than 4% (96% Attendance), and the attendance
gap between disadvantaged pupils and their
non-disadvantaged peers being 3% (93% Attendance).

2021-22 Attendance:
Whole School: 88.85%%
PP: 83.38%%

Reduce fixed term exclusions for
disadvantaged students and increase
support to help them re-engage with
learning and meet their needs

° Achieve a minimum of 93% attendance for Pupil
Premium students

2021-22 Attendance:
PP: 83.38%%




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium
funding) this academic year to address the challenges listed above.

Tier 1- Teaching and Learning (for example, CPD, recruitment and

retention)

Budgeted cost (60% of Budget + 100% of Recovery Premium): £ 229,852

(plus £49,786)

Improving literacy in all subject
areas in line with
recommendations in the EEF
Improving Literacy in Secondary
Schools guidance.

We will fund professional
development and coaching
focussed on each teacher’s
subject area.

We will relaunch and use
Accelerated Reader as a vehicle
to promote and progress literacy
and specifically reading.

as they learn new, more complex concepts in
each subject:

Improving Literacy in Secondary Schools
Reading comprehension, vocabulary and other
literacy skills are heavily linked with attainment in
maths and English:

word-gap.pdf (oup.com.cn)

Accelerated Reader | EEF

Activity Evidence that supports this approach Challenge
number(s)
addressed

Metacognition: Teaching metacognitive strategies to pupils can 1,4,5

Utilising the Curriculum, be an inexpensive method to help pupils become

Knowledge Organisers and Prep | more independent learners. There is particularly

time to ensure that we are strong evidence that it can have a positive impact

developing metacognitive and on maths attainment:

self-regulation skills in all pupils. Metacognition and self-requlation | Toolkit Strand

This will involve ongoing teacher | | Education Endowment Foundation | EEF

training and support and release

time. Retrieval practice protects memory against acute

stress
Literacy: Acquiring disciplinary literacy is key for students | 3



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://pubmed.ncbi.nlm.nih.gov/27885031/
https://pubmed.ncbi.nlm.nih.gov/27885031/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader

Intervention Groups: EEF Guide to Pupil Premium, 2019- ‘Key 1, 2, 5,
Target 20 Principal 3: Quality teaching helps every child.’
underperforming
Y11 students with 5 simple
teaching steps.
Escalation process to include
parental
communication and
meeting.
CPD for DS/SEND: We have a cohort of students with a variety of 1,2, 5,
Use of staffing to provide CPD on | needs and outcomes. We need to engage with
high quality delivery to support our staff and ensure that they understand the
disadvantaged size of the task in hand and how best to start
students and those with Special impacting on the outcomes for these students.
Educational Needs. We will focus on the importance of quality first
teaching and learning and ‘best bets’ in
classrooms to raise expectations and outcomes.
Coaching led CPD will aim to have an impact
upon this as well.
High Quality Teacher Reflective practice is an inherent part of teaching | 1, 2, 5,

Professional

Development and Leadership:
Use staffing to support and
develop the Park Coaching
model to develop high quality
teaching and learning.

and enables students to always make progress in
the most effective ways. Coaching has been
shown to have a great impact as it is based on
classroom practice and therefore has immediate
impacts at the level of teaching and learning.
Teacher Rounds: putting teachers in control of their

own learning
Growing Great Teachers: Improve not prove — Chris

Moyse

10



https://impact.chartered.college/article/teacher-rounds-putting-teachers-control-own-learning/
https://impact.chartered.college/article/teacher-rounds-putting-teachers-control-own-learning/
https://chrismoyse.wordpress.com/2019/01/30/growing-great-teachers-improve-not-prove/amp/
https://chrismoyse.wordpress.com/2019/01/30/growing-great-teachers-improve-not-prove/amp/

Tier 2- Targeted academic support (for example, tutoring, one-to-one
support structured interventions)

Budgeted cost (20% of Budget) : £76,618

Activity Evidence that supports this approach Challenge
number(s)
addressed

Careers and destinations: EEF Careers education: 1,2, 11

-Targeted International literature review 2019:

mentoring and ‘there is strong evidence (from the

destinations OECD (2010) among others) that the

programme for provision of high quality,

disadvantaged independent and impatrtial career

students using guidance for young people (and adults)

NSSW, CSW and internal academic | is key to supporting

mentors and Careers lead. transitions into education, training and

employment.’

Academic Mentoring EEF Evidence Summaries- Mentoring: 2,4,5,7,8, 11

Reducing the barriers of low ‘Programmes which have a clear

academic and/or literacy levels in structure and expectations, provide

specific DS students. training and support for mentors, and

-Also revisit Community mentoring | use mentors from a professional

for disadvantaged students background, are associated with more

successful outcomes.’

Effective Transition Utilising transition, by a coordinator, will 6

-HLTAs and TAs- some support for | help students to learn about and work

their costs. with students in year 5 and 6 and settle

Improve the transition and link the"_‘ in during year 7 and redgce their

between Primary and Secondary barriers to a successful transition.

School o ) Academic transition will also be utilised-

Reason:  Limit the drop in core members of staff will visit primaries

attainment between primary and and help better prepare Year 5 and 6

secondary school and ensure students to transition to Park by

secondary school ready. modelling and demonstrating the

expectations of class work and
homework.

11




Inclusion

-Supporting the INCLUSION team
including the Retracking, Reflection
room, Pastoral mentors

Ensure all disadvantaged students
whose barriers include attendance or
emotional needs have dedicated support
in place.

12




Tier 3- Wider strategies (for example, related to attendance,

behaviour, wellbeing)

Budgeted cost (20% of Budget): £76,618

issues.

similar schools to ours, we have
identified a need to set an amount of
funding aside to respond quickly to needs
that have not yet been identified.

This will cover basic needs, such as
uniforms, food, PE equipment or other
elements.

Activity Evidence that supports this approach Challenge
number(s)
addressed

Attendance: The DfE guidance has been informed by | 8

Embedding principles of good engagement with schools that have

practice set out in DfE’s Improving | significantly reduced persistent absence

School Attendance advice. levels.

Using the Year and Inclusion

teams, EWOs and home/family

link workers.

Breakfast Club: We know that students who do not get 9

Maintaining the offer to all the right levels of nutrition do not

students, but targeting DS. progress as well as their peers.

We have an on site breakfast club which

provides free food and drinks to get the

day started.

(PDF) Influence of breakfast composition

on children's attention and memory
Contingency fund for acute Based on our experiences and those of All

13



https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.researchgate.net/publication/247357435_Influence_of_breakfast_composition_on_children's_attention_and_memory
https://www.researchgate.net/publication/247357435_Influence_of_breakfast_composition_on_children's_attention_and_memory

Support for visits, trips,
extracurricular visits and work
experience.

are less likely to have opportunities that
other students have, outside of school.

We aim to boost participation in all trips
and visits through subsidising the costs
for PP students.

SEMH, Student Mental Health EEF Guide Improving Behaviour in 7,8,10, 11
and Wellbeing: Schools: Recommendation 5 ‘For pupils
Bespoke learning packages for with more challenging behaviour, the

students at approach should be adapted to

risk of multiple exclusions or individual needs.’

permanent exclusion EEF Covid 19 Support Guide for

-Social, emotional and wellbeing Schools: ‘All pupils will need support to
support provided through transition back to school.

Pastoral Mentors and MHST However, there are particular

- Internal Suspensions used to challenges for pupils starting a new

minimise absence through Fixed | school after the disruptions caused by

Term Exclusions, safeguarding Covid.’

students and supporting

attendance.

Cultural Capital: We know that disadvantaged students 10

Total budgeted cost: £ 383, 088 Pupil premium plus £49, 768 Covid

Recovery

14




Part B: Review of outcomes in the previous academic year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021
academic year.
PP KPI's- Key Information for Exam Year 22- From DfE

Data 2019/202 | 2022 V. Implications/Next Steps
Set 1 Results | Result National
DS
P8 2019 -0.56 -0.45 For | Improved picture.
-0.62 Actual DS Next Steps:
° Continued CPD elements through coaching and directly.
2021 ° POK- reminder and refreshers.
-0.88 ° Review and refine policy- Nov 2022.
PS8PA | 2019 2022 For Non | Versus Non DS a poor comparison.
L-0.67 L-0.47 DS ° Main issue is with High PA converting to progress.
M -0.71 M -0.09 LO ° Have made progress, it seems, in L and M moving
H -0.65 H-1.44 M +0.17 | towards O- especially M.
H+0.12 Next Steps:
2021 ° Maths- no PP student moved down from starting point-
L-0.67 strong example- share...
M -1.17 ° Challenge the HPA- through POK in classroom.
H-0.57
Ebac 2019 Actual DS 27% Improved picture again
20% 34% Non DS ° Above National for DS.
45% ° On track for target for DS
2021 P8 Next Steps:
8% -0.37 ° Continued development in this area to increase take up
of options.
5+ In 2019 Actual DS 25% Improved picture again
English | 28% 26% Non DS ° Above National for DS.
and 50% ° At 2019 levels- need to improve this.
Maths | 2021 English
23% -0.66 Next Steps:
Maths ° H PA issue.
-0.39
A8 2019 Actual DS 36.68 | Improved picture again
35.03 37.6 Non Ds ° Above National for DS.
50.30 ° Continued improvement across 3 exam years.
2021 ° H PA issue again.
36.79 Next Steps:
° H PA issue.

15



https://www.find-school-performance-data.service.gov.uk/school/146094/the-park-community-school/secondary/results-by-pupil-characteristics?accordionstate=0
https://www.find-school-performance-data.service.gov.uk/school/146094/the-park-community-school/secondary/results-by-pupil-characteristics?accordionstate=0
https://drive.google.com/file/d/1y8AuwkeVf1H1mk_5KmUHgH4ADhQpHCNW/view
https://drive.google.com/file/d/1y8AuwkeVf1H1mk_5KmUHgH4ADhQpHCNW/view

Open

2019
-1.14

2022
-0.72

National
DS
-0.48

Positive moves in Open Bucket-supports overall trend.

° Impact from curriculum developments and whole school
routines.

Next Steps:

° Continued focus on Open.

16




Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which

ones are popular in England

Programme Provider
Careers and Study Skills NSSW/CSW
Mental health Support/Counseling Services MHST (Devon CC)

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following

information:

Measure

Details

How did you spend your service
pupil premium allocation last
academic year?

Specifically for the Service Premium we fund:
A dedicated member of staff (Service Premium
Champion- for 22 current students) is available to
support service pupils with anxiety and loss when a
family member is deployed if and when needed.
They liaise with the local military base, RMB
Chivenor, and keep up to date with the latest ways
and means to support service students.

e When also fund trips and visits where

appropriate and/or any further basic needs.

What was the impact of that
spending on service pupil
premium eligible pupils?

All service children are supported to attend visits and
other educational experiences offered.

They have been offered mentoring and dedicated
time and support where necessary.

17




Further information

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil
premium or recovery premium. That will include:

e embedding more effective practice around Purpose, Engagement, Literacy, Routines and
Adaptive teaching. EEF evidence demonstrates this has significant benefits for pupils,
particularly disadvantaged pupils.

e ensuring pupils understand our curriculum by providing information about the support they will
receive (including targeted interventions listed above), how the curriculum will be delivered,
and what is expected of them. This will help to address concerns around learning loss - one of
the main drivers of pupil anxiety.

e Utilising support from our local Mental Health Support Team and local behaviour hub, plus
funding for CPD from the local authority’s Wellbeing for Education Recovery budget, to support
pupils with mild to moderate mental health and wellbeing issues, many of whom are
disadvantaged.

e offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour,
attendance, and aspiration. Activities (e.g., The Duke of Edinburgh’s Award), will focus on
building life skills such as confidence, resilience, and socialising. Disadvantaged pupils will be
encouraged and supported to participate- all visits, clubs and opportunities will require a
minimum 26% PP rate where possible.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years
had not had the degree of impact that we had expected. We will also commission a pupil premium
review to get an external perspective.

We triangulated evidence from multiple sources of data including assessments, engagement in class
book scrutiny, conversations with parents, students and teachers in order to identify the challenges
faced by disadvantaged pupils. We also used the EEF’s families of schools database to view the
performance of disadvantaged pupils in school similar to ours and contacted schools with
high-performing disadvantaged pupils to learn from their approach.

We looked at a number of reports and studies about effective use of pupil premium, the impact of
disadvantage on education outcomes and how to address challenges to learning presented by
socio-economic disadvantage. We also looked at a number of studies about the impact of the
pandemic on disadvantaged pupils.

We used the EEF’s implementation quidance to help us develop our strategy and will continue to use it
through the implementation of our activities.

We have put a robust ongoing evaluation framework in place for the duration of our three-year
approach and will adjust our plan over time to secure better outcomes for pupils.

18


https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges#MHST
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

The Trust reviews progress for disadvantaged students regularly and provides clear feedback and
evaluations.

There is no one size fits all solution to closing the disadvantage gap, but we have researched and are
using the ‘best bets’ to meet this aim.
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