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Context:
Assessment:

At Park Community School we recognise that assessment is central to effective teaching and learning,
student motivation and self esteem. We are therefore committed to ensuring that our assessments are:

e Valid; that tasks and associated criteria effectively measure student attainment and progress
against intended learning outcomes, at the appropriate level;

e Inclusive and equitable; tasks and procedures should not disadvantage any group or individual.

e Knowledge of the learner, their culture, background and experience, is vital to ensure that
assessment is appropriate and fit for purpose;

e Informative; provide students with a picture of what they have achieved and what they need to do
in order to improve;

e Reliable and consistent, with clear processes for the setting, marking, moderating and
standardisation of assessment tasks;

e An integral part of curriculum design, supporting the development of the whole child.

e Assessment tasks should reflect the core principles of the subject but should also ensure that
students are provided with the opportunity to develop and reflect upon cross-curricular skills and
capabilities, including literacy and numeracy;

e Timely, promoting progress in learning and facilitating improvement over time;

e Manageable; the scheduling of assessment tasks and the amount of assessed work required
should provide a reliable and valid profile of achievement, without placing undue burden upon
staff or students;

e Transparent; clear, accurate, timely and consistent information regarding assessment tasks and
procedures should be made available to students, staff, parents and carers, examiners and other
external assessors.

Reporting of Student Progress

Forecast grades are collected, analysed and reported to parents three times per year (except in Year 11
when it is twice) in accordance with the school calendar. These are based on all data available to the
teacher, including cycle assessments, interim assessments and other aspects of student performance
particular to each subject.

Summative Assessment

The school year is divided into three cycles of twelve teaching weeks. During the cycle, students will be
assessed through a range of formative and summative assessments.

These assessments come in two parts:
A knowledge assessment (declarative knowledge - both substantive and disciplinary) that assesses what

students have retained in their long-term memory. These assessments are formed of short answer
retrieval questions and multiple-choice questions. These assessments are given a percentage score.



Application assessments (both procedural and declarative) where students apply their knowledge to a
task, such as extended writing, problem solving or performance. These assessments are marked against an
agreed mark scheme.

Through this, they build independence and resilience, whilst also developing focus and preparation for
formal examinations. Students develop skills that enable them to work independently, drawing on a
schema of knowledge, synthesising information and applying it in a range of contexts. Students also
develop stamina as writers, and high expectations of themselves and their performance at all levels.

Following all assessments, lessons will be planned to provide feedback on the assessment and
opportunities for improvements.

Reasonable adjustments and support will be considered for those students who require access
arrangements. Evidence for access arrangements for GCSE exams will be gathered throughout years 7-10
to support the application process.

Ongoing Assessment

Throughout the cycle, regular formative assessment will be used by teachers to glean information that
“’closes the gap’ between where a student is at and where the student needs to be” (Hattie and Clark
2019). It will be used to check students' understanding effectively, and identify and correct
misunderstandings. Formative assessment is central to responsive teaching and information gathered that
will allow staff to adapt their teaching and inform planning.

From lesson to lesson the majority of formative assessments will be ‘low stakes’ and will take a wide
variety of forms: from reviewing pupils’ work and responses, interactive Q&A during teaching, to ‘quick
quizzes’ and ‘exit tickets’, teachers will deploy a range of strategies to gauge pupils’ fluency and mastery of
key knowledge and understanding. The impact of formative assessment will be evident through pupils’
improved understanding and mastering of the curriculum.

Students will complete ongoing assessments across all of their subjects. Core subjects will complete a
minimum of two assessments and non-core complete one over the Cycle; each subject will create
assessments that are appropriate to the curriculum. Assessments will test the declarative knowledge
(both substantive and disciplinary) taught — the what and why — as well as procedural knowledge - the
how. In written subjects, this will often be through an extended piece of writing; in maths, it will be
through problem solving whilst in practical subjects, it may be a practical task or performance. Teachers
assess this work using a clear success criteria and give students formative feedback about how to develop
their work, identifying gaps in learning and misconception.

Low stakes assessment is also built into lessons through regular retrieval practice that supports the
embedding of knowledge into the long-term memory. Students complete their low stakes testing to check
they have learned the key declarative knowledge from both their lessons and knowledge organisers that is
core to their curriculum. This is usually in the form of ‘Do Now’ tasks that begin all our lessons.

Whole class feedback for mid-cycle assessments allows for efficient use of teacher time, while also
ensuring students understand how to improve. Please see the feedback section later within this policy for
additional details.

Each department will have its own assessment calendar to ensure clarity regarding when mid cycle
assessments and standardisation / moderation sessions will occur.



Feedback

Feedback is an essential part of effective classroom practice and ongoing assessment. It promotes
progress when students actively respond to feedback and ensure teachers have a clear overview of
current progress to inform future planning. With consistency across the school, effective feedback will
also increase standards of attainment, presentation and Spelling, Punctuation and Grammar (SPaG). In
addition, feedback also ensures students feel their work is valued and therefore maintain or increase their
efforts.

Effective Feedback:
“To be effective, feedback needs to be clear, purposeful, meaningful and compatible with students’ prior
knowledge, and to provide logical connections.” John Hattie, The Power of Feedback, March 2007.

Feedback should be regular, timely, targeted and effective. Instructional feedback is the most effective
feedback to lead to improvements or an enhancement in student performance and progress. This could
be by presenting students with a probing question or further challenge. Feedback should be responsive to
students’ needs and not disjointed from the learning process. It is effective when it is focused on
developing students’ understanding and teachers should have the question in mind: “Will this help the
students learn? How will | know?” This could be in a subsequent piece of work or in an immediate
response from the student, depending on the context.

It can take a wide variety of forms such as whole class feedback, live/oral feedback, written feedback as
well as peer and self-assessment. It is important to remember that each method is highly effective when
combined with a suitable time for students to improve their own work (DIRT). Peer and self-assessment,
when paired with high-quality guidance, training and scaffolding, encourages greater independence from
students and enables them to be more reflective and independent learners. We should devote time to
engage in dialogue with students to ensure they understand what they need to do to improve.

Feedback Expectations (Summary for Teachers):

Feedback
e Students should have regular, focussed feedback for improvement;

e SPaG and the quality of presentation should be checked and challenged where required.

Directed Improvement and Reflection Time (DIRT)
® Appropriate time for DIRT should be given so students can respond to feedback in a
timely manner; students should use a purple pen to make improvements.

SPAG and Presentation Matters!
® Every exercise book should have a presentation/KLO sticker on the front;
e Feedback should be provided on the key points of the KLOs and presentation where required to
ensure high standards across the school.



Pen Colours:
e Red - teacher written feedback

e Purple - student improvement of work (DIRT)

Dedicated Improvement and Reflection Time (DIRT):

DIRT lessons will follow feedback from formative or summative assessments to allow students an
opportunity to reflect on feedback and improve their work. When students improve their work, they
should use a purple pen so they can easily see how they have developed and improved their responses in
light of feedback.

Literacy and Numeracy - Linking with the whole school Key Literacy Objectives: It is important that all
teachers take responsibility for improving the standards of literacy and numeracy of students. Students
should always be challenged to proofread their own work and make corrections as they go. When
marking, teachers should look to highlight Spelling, Punctuation and Grammar (SPaG) errors which are
appropriate to that student.

Monitoring:

The monitoring of this policy will be the responsibility of the Quality Assurance / Learning and Teaching
AHT/DHT. Teaching and Learning Leaders must ensure their department feedback policy supports the
school policy. Subject leaders undertake the work sampling of their subjects in accordance with the whole
school Quality Assurance cycle. The AHT/DHT will oversee the above process, and provide opportunities
for middle leaders to share and discuss practice. The findings will be fed back to staff with suggested

action for improvement.

All data will be processed to be in line with the requirements and protections set out in the UK General
Data Protection Regulation.



