Understanding and addressing prejudice-related incidents in
schools

Introduction

As part of TLP equality objectives we have identified a need to work towards a reduction in
prejudice-related incidents (PRI) across the Trust. To support this process this guidance has been
produced with the aim of supporting schools to develop their understanding and fulfil their legal
obligations under the Equality Act 2010, Children's Act 1989 and Education Act 2006 and to meet
Ofsted requirements with regards to behaviour and safeguarding — but ultimately to provide a safer
and happier environment for all our children and young people and staff.

The guidance will:

¢ explain how prejudice-related incidents are defined and why this definition is used (see page 4 for a
working definition)

¢ outline the responsibilities of different parties within the school and wider community when
dealing with prejudiced-related incidents

¢ explain how and why prejudice-related incidents should be recorded within the school
¢ explain how and why incidents should be reported to the Trust

¢ impart strategies alongside examples of good practice, to enable staff to respond effectively to
prejudice-related incidents, including support for targets and perpetrators

¢ provide starting points to educate pupils about prejudice

¢ provide links to further sources of information and support.

Background

Prejudice-related incidents and identity-based bullying cause very real damage to young people;
targeted individuals may become scared, depressed and lacking in self-confidence and this can
impact heavily on their progress at school. These incidents are not only damaging to the targets of
the incidents, but also to the perpetrator who may be carrying around the burden of anger and
hatred. Leaving these problems unaddressed can have a profound effect on both targets and
perpetrators: reducing self confidence, increasing anxiety, lowering attainment and jeopardising
employment prospects. The targets of harassment are twice as likely not to be in education,
employment or training at 16. Effectively tackling prejudice-related incidents will improve the school
environment for everyone, increasing attainment and wellbeing for pupils and staff. There are also
legal drivers which oblige schools to respond effectively.

Legal duties
The Equality Act 2010

The Equality Act 2010 brings together all existing equality legislation under one Act. Anyone acting
on behalf of the school (an employee or a contractor) is liable for their own behaviour, but the school
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is also liable unless it can show that it has taken all reasonable steps to stop the individual from
carrying out the discriminatory action.

Protected characteristics

There are 9 protected characteristics that are covered by the Act:
* Age

¢ Disability

¢ Gender reassignment

¢ Marriage and civil partnership
¢ Pregnancy and maternity

¢ Race and ethnicity

e Religion or belief

¢ Sexual orientation

* Sex

Age and marriage and civil partnership are not protected characteristics with regards to school
pupils, although they are relevant for employees.

Discrimination by perception and discrimination by association

The law also protects those who are perceived to have a protected characteristic (for example, it is
illegal to discriminate against someone because you think that they may be gay) and those who are
associated with people who have a protected characteristic (for example it is illegal to discriminate
against someone because their child has a disability).

s149 Public Sector Equality Duty (PSED)
All public bodies, including schools and colleges, are required to have due regard to the need to:

¢ eliminate discrimination, harassment, victimisation and any other conduct that is prohibited by or
under the Act

¢ advance equality of opportunity between persons who share a relevant protected characteristic
and persons who do not share it

o foster good relations between persons who share a relevant protected characteristic and persons
who do not share it.

Fostering good relations involves having due regard, in particular, to the need to tackle prejudice and
promote understanding between those who share a protected characteristic and those who do not,
so work to reduce prejudice-related bullying between pupils would fall under this remit.

Specific duties

In order to demonstrate compliance with the general duties, schools must:
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* publish sufficient information to demonstrate the school’s compliance with the general equality
duty across its functions; this should be updated every year

* prepare and publish equality objectives.

You need to take the PSED into consideration when making decisions, and creating policies, not as an
afterthought. The duty cannot be delegated to a third party.

Ofsted

Fundamentally OfSTED explores these issues through a number of lenses including behaviour,
attitudes, safeguarding and the teaching of protective factors.

When inspecting Behaviour and Attitudes , Ofsted states that it is looking to see that:

e an environment in which pupils feel safe, and in which bullying, discrimination, sexual
harassment, sexual abuse and sexual violence — online or offline — are not accepted and are
dealt with quickly, consistently and effectively whenever they occur (233).

Links to safeguarding KCSIE 2022

In the up to date version there are new sections adding greater detail on the Human Rights Act 1998,
the Equality Act 2010, and the Public Sector Equality Duty (PSED).

KCSIE explains that in relation to safeguarding:

e Human Rights Act 1998: being subjected to harassment, violence and/or abuse, including
that of a sexual nature, may breach any or all of the rights which apply to schools under the
European Convention on Human Rights (ECHR) (paragraph 85)

e Equality Act 2010: proprietors should carefully consider how they’re supporting their pupils
and students regarding particular protected characteristics (including disability, sex, sexual
orientation, gender reassignment and race) under the Equality Act (paragraph 88)

e Public Sector Equality Duty (PSED): you can take positive action to deal with particular
disadvantages affecting pupils (where you can show it’s proportionate). This includes making
reasonable adjustments for disabled pupils. You could consider using it, for example, to
support girls where there’s evidence that they’re being disproportionately subjected to
sexual violence or harassment (paragraph 89)

e Under the PSED, you must have due regard to eliminating unlawful discrimination,
harassment and victimisation. The PSED helps your school to focus on key issues and how to
improve student outcomes. Some pupils may be more at risk of harm from issues such as
sexual violence, homophobic, biphobic, transphobic bullying or racial discrimination
(paragraphs 92 and 93).
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What is a Prejudice-Related Incident?

The working definition, which has been adopted by the police and government and should be
employed when considering prejudice-related incidents in Tarka schools is outlined below:

‘A prejudice-related incident is any incident which is perceived to be
prejudice-related by the victim or any other person’'.

Why is this definition used?

This definition was first recommended as a working definition for racist incidents by The Stephen
Lawrence Inquiry and has since been extended to cover all incidents related to the protected
characteristics set out in The Equality Act 2010.

This is a working definition. It informs people how to respond when they become aware of the
incident and ensures that the incident is investigated. Importantly, it ensures that people are listened
to. Pupils and staff are more likely to speak up about prejudice if they know that they will be taken
seriously. Historically targets have been dismissed or ignored, which can be devastating for them,
preventing others from speaking up and allowing incidents to escalate. It may be that at the end of
the investigation it is decided that the incident was not prejudice-related, but you will have all of the
information and evidence to back up this decision and will be able to explain the reasoning behind
the decision to all parties. It is important to note that there is no mention of intention, just because
someone didn't intend to offend, it doesn't change the impact of the action. Intention is important
when considering the actions that need to be taken with the perpetrator, but a lack of intent does
not prevent it from being a prejudice-related incident.

The definition empowers everyone to act. The onus is not just on the target to speak up. The
inclusion of 'or any other person' means that anyone who perceives a prejudice-related incident to
have occurred can instigate an investigation. This also ensures that incidents where there is no direct
target, such as racist graffiti or casual use of homophobic language, are also picked up.

What possible concerns are there around the use of this definition?

e ‘The definition seems really broad...” Rather than as a concern, the broadness of the
definition should be seen as a safety blanket. It means that no-one has to make a decision on
the spot as to whether something is prejudice-related or not, if someone says that they have
experienced or witnessed an incident then the procedures are put into action and an
investigation is begun.

e ‘Someone could perceive something as prejudice-related, even when it's not and then we
have to treat it as such’: It may be that someone interprets a situation wrongly, however
that person's perception is their reality and it is important that their view is not simply
dismissed. It is equally possible that an alternative interpretation made at the time may be
incorrect. By making sure that all incidents are investigated, all parties will feel listened to
and all decisions will be evidence based.

¢ ‘I'm worried about pupils claiming that something is racist or homophobic, just to get
teachers or others in trouble’: The investigation which occurs as a result of the complaint
will quickly uncover baseless accusations. If malicious complaints are made, there will be
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repercussions for the complainant, which will prevent these kinds of accusations from
becoming widespread. In addition, it is important to consider that a pupil who may be seen
to ‘play the race card’ may have been subjected to prejudice-related behaviour from others
in the past, or may have internalised prejudice and discrimination directed at their
community or other family members. Claiming to be the target of prejudice-related
behaviour may tell us about a young person’s self-esteem and perception of themselves in
relation to their peers and society.

Any incident which is perceived to be prejudice-related must be investigated, but the most common
prejudice-related incidents take the form of:

¢ prejudicial language

¢ ridicule and jokes

e verbal abuse

¢ physical assault

e graffiti or damage to property

e discriminatory behaviour e.g. refusing to work with a pupil because of their religion

¢ incitement to behave in a prejudicial manner e.g. wearing racist badges, recruiting to racist
organisations, bringing in homophobic literature

¢ cyber bullying

When do prejudice-related incidents become hate crimes? Any criminal offence which is perceived
by the victim or any other person as being motivated by prejudice or hate, based on a person's
actual or perceived race and ethnicity, religion or belief, sexual orientation, disability or
transgender status is considered a hate crime. Courts have a duty to increase the sentence of any
offence (for example assault or criminal damage) which is aggravated by prejudice.

Pupils who perpetrate bullying motivated by hate within school or in public places can be taken to
court and cautioned, fined, sentenced to a community order or even receive a prison sentence.

Why are prejudice-related incidents treated differently to other forms of
bullying?

This document specifically relates to prejudice-related incidents involving the protected
characteristics as set out by the Equality Act 2010. There is a cross-over between prejudice-related

incidents and bullying, but they are also distinct: not all incidents of bullying will be prejudice-related
incidents and not all prejudice-related incidents will involve bullying.
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Whilst all forms of bullying can be incredibly damaging, there are some features of prejudice-related
incidents which distinguish them from other incidents, and underpin the reasons why they deserve
special attention:

¢ a prejudice-related incident does not just impact on the individuals involved, but is an attack on
someone as a representative of a community or group, which means that the impact of the incident
is felt more widely, spreading fear and creating a hostile environment for other pupils and staff who
share the same protected characteristic

¢ prejudice-related incidents attack values which are core to someone's identity, impacting on the
pupil or staff member's sense of self-worth

¢ a one-off prejudice-related incident has the potential to have the same impact as ongoing bullying
as it may be part of a wider pattern of prejudicial behaviour experienced by the pupil or staff
member in other parts of their life

 perpetrators of prejudice-related incidents may be carrying around a sense of their own superiority
and/or a fear of others. They may feel that they are entitled to behave in this way and that their
behaviour is condoned by wider society. If left unchallenged, they may develop a deep seated
intolerance and inability to value diversity

¢ prejudice has an extremely long history of devastating lives and oppressing communities.
Throughout society, prejudice leads to discrimination in employment and provision of services, and
to hate crimes. It is vital that prejudicial attitudes are tackled at school when young people are
developing their value systems and these attitudes can be most easily challenged and eradicated.
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School procedures

The recording and responding to prejudice-related incidents should be separate from, but link with,
anti-bullying, behaviour and other school policies to allow a holistic approach to dealing with
inappropriate behaviour. In the case of PRI the following process should be followed.

[ Culture of understanding J

Incident

Reported
Child — CPOMS
Adult — line manager

No discussion
about intent

Monitored by Senior
Leadership

Reported as
PRI to Devon

Investigation
Talk to reporter (confirm PRI)
Talk to those involved
Write up investigation and decision

Support
given to
victim /
reporter
Speak to parent - carer

Discussion
about intent

No intent

Dealt with Dealt with through
through behaviour /
educational safeguarding /

input discipline policy

Outcome reported on
CPOMS / HR record

Schools should consider and are encouraged to have a home-school agreement which is signed by
parents/carers and, when they are old enough, the pupils themselves. Your school's values and
commitment to promoting equality, eliminating discrimination and fostering good relations should
be clearly outlined in this agreement. Then, if an incident occurs, the parents/carers are aware of the
school's expectations and that they are expected to work with the school to resolve the issue.
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Recording Prejudice-Related Incidents
What do we mean by recording prejudice-related incidents?

It is important that you have a robust, centralised system in place to record prejudice-related
incidents, which is overseen by a designated member of the senior management team. Data must be
processed in line with the requirements and protections set out in the General Data Protection
Regulations as per the TLP Data Protection Policy. All staff should receive training which outlines why
the school is recording this information, the procedures that they need to follow and why it is
important to record every prejudice-related incident that they or their pupils experience or witness.
Incidents should be recorded within an agreed timescale, for example, two working days.

You need to keep a record of all the incidents that have occurred and the action taken. The member
of staff who oversees the system should be responsible for:

¢ determining immediate and future action

¢ ensuring that staff and pupils receive appropriate support
* monitoring prejudice-related incidents

* measuring the effectiveness of recording methods used.

Mechanisms for recording prejudice-related incidents should be kept separate from mechanisms for
recording behavioural incidents. It is important to differentiate between these as not all
prejudice-related incidents should result in punishment for the perpetrator. Behaviour policies can be
drawn on if punishment is an effective outcome to the incident, but this won't always be the case.
Often, especially if an incident is proven to be unintentional, education for the perpetrator might be
a more suitable outcome.

For the recording system to be effective, it is important that the information recorded provides a
level of detail which is useful when interrogating the data to inform future strategies. This should
include the level of severity of the incident. A scale suggested by INSTED consultancy is outlined
below:

1. no offence was intended or taken
2. hurt or distress was caused, but the offending behaviour is unlikely to be repeated

3. hurt or distress was caused, and the pupil(s) responsible had previously been warned that their
behaviour was unacceptable

4. substantial hurt or distress was caused, and/or the behaviour was based on substantial hostility
and prejudice, and/or the behaviour may be repeated.

Pupil Voice

Teachers and other school staff may not always be aware of prejudicial behaviour in the school as
perpetrators often take care not to display this behaviour in front of staff; young people on the
receiving end may be afraid to report it for fear of being labelled a grass, being dismissed or
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making the situation worse. You can help to mitigate against this by creating a positive ethos
where pupils are encouraged to speak up and know that the school will deal with issues effectively.
You can also create systems of peer support, so that others can report incidents to staff rather than
the target always having to be the one that comes forward.

It is also useful to create opportunities for young people to report incidents anonymously, by
creating systems where young people can submit notes about their experiences and including
questions about prejudice-related bullying in student surveys

Why is it important to record prejudice-related incidents?

To identify patterns: You need to be able to identify any patterns to prejudice-related incidents. Are
particular pupils being targeted? Are particular pupils often the perpetrators? Are there any year
groups particularly affected? Are incidents of a specific nature? Identifying trends will enable schools
to better tailor programmes of education and carry out more preventative rather than reactive work.

To identify training needs: Understanding the nature and frequency of prejudice-related incidents
allows training needs for staff and pupils to be identified and targeted training to be delivered.

To monitor the success of strategies: Monitoring prejudice-related incidents will be a good indicator
of how successful strategies to prevent or reduce prejudice have been. If the number of
prejudice-related incidents increases after a programme of work, this is not necessarily a negative
thing - often reported incidents will increase as awareness of prejudice has improved and pupils are
more confident in speaking out about incidents they experience or witness.

To ensure accountability: Thoroughly recording incidents and all of the actions taken in response will
ensure that staff members and the school are accountable for their actions and will protect staff
members and the school if further action is taken.

To provide a safe environment for staff and pupils: Recording prejudice-related incidents
demonstrates to both staff and pupils that the school has a positive ethos, where all pupils are
valued and prejudice and discrimination are not accepted.

What concerns are there surrounding the recording of prejudice-related incidents?
'l wouldn't want anyone being labelled as prejudiced...’

The idea that recording prejudice-related incidents will label or brand pupils as prejudiced can act as
a deterrent against recording incidents. The purpose of recording incidents is not to label pupils, but
instead to ensure that prejudicial attitudes and behaviours are dealt with effectively, so that all young
people and staff members can work in a positive and safe environment without the fear of
experiencing prejudice. When dealing with an incident, it is important to focus on the perpetrator's
behaviour rather than the perpetrator themselves.

‘It was only a one off incident..."

It is very difficult to tell whether an incident is a 'one off' or a repeated incident if incidents are not
being recorded. This is especially true of schools where young people are taught by a number of
different teachers, some of whom might be recording incidents, some of whom might not. Allowing
incidents to go unrecorded because they are perceived to be 'one off' incidents not only fails the
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perpetrator, who might carry the burden of prejudice, and the target of the incident, but also fails to
provide a positive and safe environment for all staff and pupils.

'They didn't intend for it to be prejudicial...'

As mentioned previously, a lack of intention behind an incident should not prohibit someone from
recording the incident. The legal definition of a prejudice-related incident makes no mention of the
perpetrator's intention and whether it was intended or not, it should be recorded within the school.

Recording an incident that is perceived to be unintentional does not mean that the perpetrator will
be punished. It is also important to recognise that intention behind an incident might be difficult to
establish immediately without making assumptions about the incident and bringing in our own
biases.

‘But I'll be recording incidents all the time if | pick up on everything...'

This concern highlights the importance of ensuring that both pupils and staff have received training
and education on PRI so that they understand acceptable and unacceptable behaviour and what will
happen when prejudice-related incidents take place. Once this is in place, and regularly updated and
proven successful, the numbers of incidents may first increase, as young people and staff are
increasingly aware of prejudice and the recording procedures around this, but then decrease as they
see the effects of the recording system and understand that incidents will be dealt with seriously.

Reporting Prejudice-Related Incidents
What do we mean by reporting prejudice-related incidents?

Whilst there is currently no statutory duty placed on schools to report incidents to their local
authority, but it is considered good practice by the Equality and Human Rights Commission (EHRC)
and TLP would agree with this. In addition to reporting to the Trust we will collate the information
and cooperate with our partners and Local Authority to further report in order to give a bigger
picture at a local and regional level.

Why is it important to report prejudice-related incidents?

Reporting incidents to the Trust allows the Trust and then further the Local Authority to build up a
picture of what is happening across the county and implement a joined up approach to support
schools to deal effectively with incidents. The more the reporting, the more robust the data; this in
turn enables the local authority to provide schools with county, area and local comparisons. The data
can also inform the allocation of resources, training and support to help schools to tackle this issue.

What concerns are there surrounding the reporting of prejudice-related
incidents?

'I'm worried that the school will get a bad reputation if we return high numbers of
prejudice-related incidents'

Whilst this worry often deters schools from reporting incidents to the Local Authority, schools that
do not report to the local authority or that report a nil return (that no prejudice-related incidents
have taken place in the school) are often of more concern. A nil return is rarely an accurate reflection
of the reality of a school; schools do not exist in a vacuum away from the rest of society and it is
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unrealistic to expect that no prejudice-related incidents will ever be experienced or witnessed. A nil
return may also be suggestive that pupils and staff are not confident in the reporting systems or that
the nature and seriousness of the incident has not been recognised. Schools which are transparent
about their recording and reporting procedures instil confidence in both the local authority, and
current and prospective parents that this is an issue that the school takes seriously.

Guidelines for Dealing with Prejudice-Related Incidents

The following guidelines are designed to aid staff members deal with prejudice-related incidents
which occur between pupils, between staff, and between staff and pupils. More specific guidelines
looking at different types of prejudice-related incidents are outlined later in this document.

Immediate Action:

e treat the issue seriously - remember that someone's perception is their reality at the time and that
incidents should not be dismissed and ignored

¢ respond immediately - acknowledge that the incident has happened, express disapproval at the
prejudice-related behaviour and offer support to the target of the incident

¢ reinforce the school's position on discrimination and prejudice

e focus on the perpetrator's behaviour, rather than the person, making sure that they know that the
behaviour is not acceptable

¢ ensure that witnesses know what behaviour is not acceptable and the reasons why.
Investigation:
¢ inform relevant members of the senior management team and inform parents/carers

¢ ensure that both perpetrator and target have a fair hearing and are given the opportunity
separately to fully explain the incident, ensuring privacy for discussion, and using a calm and
nonconfrontational approach

¢ address underlying issues, for example, an incident may not be prejudice-related in origin, instead
it might be a dispute over resources in which prejudice-related abuse has been used; in which case
the original issue should be resolved as well as the unacceptable behaviour that made it a
prejudice-related incident

* approach witnesses for written statements to inform the investigation
¢ bring both parties together to give them a chance to be involved in resolving the situation

¢ ensure that all parties understand what is being done to address the incident and the reasons
behind this

¢ ensure that the prejudice is dealt with - this requires an ability to explain why the incident was
prejudice-related if the investigation proves it to be. If the incident is proven not to be prejudice
related, ensure that the reasons why are explained to all parties involved

¢ ensure that actions taken are in line with the relevant policies in place at the school.

Longer Term Response:
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* agree follow up meetings with the perpetrator and target after an agreed time period, for example,
one or two weeks, to inform them of further actions taken and provide opportunities for additional
support if required

¢ give the perpetrator the opportunity to take responsibility for their actions and to take action to try
to repair the harm that they have caused

¢ share incident monitoring reports with staff to ensure relevant discussion and development of
good practice, to include training, as necessary

 provide curriculum opportunities for (all) pupils to develop their understanding of prejudice and
discrimination

e work with other agencies and the community to foster good relations within the school
¢ reinforce the school's position on equality and diversity

e targets and parents have a right to refer cases to the police and all parties have a right to appeal to
the Trustees.

Effectively Challenging Prejudicial Behaviours

When responding to a prejudice-related incident, the aim should be to secure the best possible
outcome for everyone involved. Therefore, interventions should be restorative and seek to create
attitudinal and behavioural change, with the goal of preventing future incidents from occurring.

Challenge the discriminatory behaviour, rather than the person

Labelling someone as, for example, 'a racist' or 'a homophobe' has the potential to inflame the
situation and is not an effective approach. It is important that the focus is on the behaviour that has
been displayed and that all involved know that it is this behaviour which is unacceptable and needs
to change.

Make sure that you explain why the behaviour is unacceptable

If the pupil is just told that the behaviour is wrong and/or punished for it without understanding the
reason why, it can just breed a sense of injustice and a feeling of not being understood.

Engage with the underlying anxieties that the perpetrator may have which are being expressed
through this unacceptable behaviour

Perpetrators of prejudice-related incidents may have low self-esteem and/or concerns about loss of
identity and belonging. They may have picked up fears from the media, or from family and peers. Let
the perpetrator know that you understand why they might be feeling this way and try to address
their underlying issues. Just dismissing their concerns or giving intellectual arguments as to why they
are wrong has the potential to create bitterness, a feeling that they have not been listened to and to
reinforce their prejudice and fear.

Use reasoning and enquiry questions to get the perpetrator to question their attitude/behaviour

Examples of reasoning questions:
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What are your reasons for saying that?
Do you have any evidence?

Why do you think that is the case?
How do you know?

Examples of enquiry Questions:

Can you give an example/counter-example?

If you say that, does it follow that...?

Is that always that case or only sometimes?

What are the exceptions?

Are you saying exactly what you were saying before?

Speak with witnesses as well as the perpetrator(s)

It is important that all witnesses understand the reasons why the behaviour was unacceptable, so
they understand why the perpetrator is being sanctioned and don't believe that the perpetrator has
been treated unfairly. Perpetrators of prejudice-related incidents are often acting as a group or
believe that they are acting on behalf of, and have the support of, a group, so it is important not to
just focus on those obviously directly involved in the incident and further work to educate and create
understanding should involve witnesses and the wider school community where possible.

Put educational programmes in place to deal with the underlying attitudes

Education rather than punishment is the most effective way of creating behavioural change and
reducing the number of prejudice-related incidents in the school. Sometimes teachers can feel
trepidation about undertaking this work for fear of opening a can of worms or introducing ideas of
prejudice where they did not previously exist. However, young people are usually bursting with
guestions about these issues and want to have an opportunity to speak about diversity and inclusion.

If these questions are left unanswered, young people often come up with their own, inaccurate
conclusions and can harbour prejudicial attitudes affecting themselves and others around them. Each
of the case studies below provides links to robust resources which can be used to work with young
people on issues of prejudice.

Dealing with Prejudice-Related Incidents: Case Studies
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The case studies below have been chosen based on evidence from internal questionnaires completed
by teachers, which have suggested that incidences like these occur regularly in schools and dealing
with them is of great concern to staff. The types of prejudice-related incidents explored in the case
studies are by no means exhaustive, but they will provide staff members with an understanding of
how to approach, and effectively respond to, many different types of incidents.

Incidents Involving Staff

These case studies focus on prejudice-related incidents where the perpetrator is a pupil. If the
perpetrator is a member of staff, the school's disciplinary policy should be invoked. The incident
should still be recorded as a prejudice-related incident.

1. Prejudicial Language Incident: 'That's so gay!’
A pupil's comment when they find out the deadline for a piece of work.
Immediate Action:

Stop the lesson to discuss the statement, making sure that all pupils involved in the lesson are part of
the discussion; this will make sure that any witnesses will understand that using the word gay in this
way is not acceptable.

Respond calmly and explain to the group that this is unacceptable and offensive, regardless of the
fact that there was no direct target in the incident.

Explain to the pupils that you recognise that the word gay might be used in this way reqularly, and
that there might not be homophobic intentions behind its use, but that words have a long history and
are often used as weapons against people and can be very hurtful.

Using the word in a derogatory way to mean that something is negative or bad implies that being
gay is a negative thing, creating an unsafe environment for LGB people within the school. Focus on
the perpetrator's behaviour, rather than the person.

Longer Term Action:

Conduct a thorough investigation into the incident in line with the general guidelines outlined earlier
in this guide.

Throughout the investigation, and any subsequent follow-up, reinforce the school's position on
homophobia and the use of unacceptable terminology.

Undertake anti-homophobia education with pupils, exploring acceptable and unacceptable
terminology and the reasons why some terms are unacceptable.

Action to Avoid:
Ignoring or dismissing the incident.
Calling the perpetrator homophobic.

Punishing the perpetrator without investigating the intentions behind the incident, without explaining
the action you have taken or without providing education around homophobia and terminology.

Not recording it because it is assumed to be unintentional.
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2. Verbal Abuse Incident: 'You can't tell me what to do...I don't take
orders from you lot...why don't you get back to your own country?’

A pupil refuses to comply with a Muslim teacher. Later it transpires that pupils have written similar
derogatory comments on work completed prior to the lesson.

Immediate Action:

Remove the perpetrator from the classroom, giving them time to calm down. Explain to the group
that the perpetrator's behaviour is unacceptable and offensive.

Support and affirm the target of the incident - this may mean allowing the teacher some time away
from the classroom and providing cover for lessons.

Focus on the perpetrator's behaviour, rather than the person, making sure that they know that their
behaviour will not be tolerated.

Longer Term Action:

Conduct a thorough investigation into the incident in line with the general guidelines outlined earlier
in this guide. Explore restorative justice approaches. Investigate the similar comments on the pupils'
work, and why, if the teacher had seen these, they had not reported them.

Arrange for longer term support and counselling for the target and longer term preventative work
with the perpetrator if necessary. Explore intervention strategies, such as mentoring and support
from external agencies.

Explore where these attitudes originated from, and how widespread they are within the school.
Undertake anti-racism education or specific education about Islamophobia and immigration with

pupils.

Throughout the investigation and any subsequent follow-up reinforce the school's position on racism
and Islamophobia.

Action to Avoid:
Ignoring the needs of the target.
Calling the perpetrator racist/Islamophobic.

Punishing the perpetrator without investigating the intentions behind the incident and without
explaining the action you have taken.

Punishing the perpetrator without educating them as to why their comments are wrong.

3. Discriminatory Behaviour Incident: 'No way, I'm not working with him'
Class teacher meets objection from a pupil who does not want to work with a pupil in a wheelchair.
Immediate Action:

Respond calmly, asking the pupil exactly what was meant by the comment.
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Reinforce the classroom rules and explain to the young person that they are not following the rules by
refusing to work with another pupil.

Implement the school's behaviour policy.

Provide support for the target.

Ensure anyone who may have overheard the comment understands that it was inappropriate.
Longer Term Action:

Conduct a thorough investigation into the incident in line with the general guidelines outlined earlier
in this guide.

Throughout the investigation and any subsequent follow-up reinforce the school's position on
disability-related prejudice.

Provide on-going support for the target if required.

Explore any underlying issues or causes for the comment - it could be that there have been previous
arguments or animosity between the two pupils which could explain why the one young person does
not want to work with the other young person.

Explore whether this is a wider issue which involves other pupils who are not mixing in the school.
Implement methods to ensure that pupils are constantly mixing and fostering good relations with
each other.

Facilitate lessons around difference, ensuring that all pupils understand that everyone is different and
that difference is a good thing.

Action to Avoid:
Ignoring or dismissing the comment.
Ignoring any underlying issues.
Calling the pupil prejudiced or disabilist.
Punishing the pupil without explanation or education.
Treating it as less serious or not recording it because it is assumed to be unintentional.
4. Incitement to behave in a prejudicial manner Incident: On non-uniform
day, two boys come in wearing Britain First hoodies
Immediate Action:

Speak to the pupils privately and explain that the school aims to create an inclusive ethos where
everybody feels safe and that for many people Britain First is representative of frightening and
divisive ideals and therefore the hoodies are not permitted to be worn in school.

Initiate a discussion with the pupils to try and find out if they fully understand who Britain First is and
what it stands for. Ensure a non-judgemental approach and fully explain the reasons for not allowing
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the hoodies (the uniform policy guidelines from the Department of Education might be useful here:
https://www.gov.uk/government/publications/school-uniform)

Be careful to avoid saying that Britain First is racist or accusing the pupils of being racist but explain
that there is a great deal of evidence to demonstrate that there are people within Britain First who
have extreme racist ideas which are frightening and offensive to many people.

Pupils may use Human Rights as a defence for wearing the hoodies. Although they have the right to
freedom of expression, this right is limited if it takes away other people's right to freedom and safety,
and permitting Britain First hoodies in school has the potential to unsettle, scare, offend and upset
pupils and staff, especially those who are Muslim. Pupils may also try to draw comparisons to Muslim
pupils being allowed to wear certain items because of their religion: be confident in your explanations
of the difference between these two circumstances.

Longer Term

Conduct a thorough investigation into the incident in line with the general guidelines outlined earlier
in this guide. Throughout the investigation and any subsequent follow-up reinforce the school's
position on racism and Islamophobia.

Explore where these attitudes originated from, and how widespread they are within the school.
Undertake anti-racism education or specific education about Islamophobia and immigration with

pupils.
Carry out targeted work with the pupils around Islamophobia and racism.
Share information with, and access support from, local police and community support officers.

Review the school's uniform policy and adapt if necessary to include rules regarding inappropriate
and offensive items of clothing, symbols and logos. Review home-school agreement to ensure that
parents/carers are aware of uniform policies and have confirmed their understanding that
inappropriate items of clothing, symbols and logos are prohibited in school.

Action to Avoid:

Ignoring the incident.

Demanding the pupils remove the hoodies without explanation.
Calling the pupils racist or Islamophobic.

Punishing the pupils without establishing the intention behind wearing the hoodies and explaining
the reasons why wearing the hoodies is unacceptable.

Caution: This is an extremely sensitive issue and needs to be handled with the utmost sensitivity and
understanding. Many young people who have become involved with far right groups have a belief
that there are separate rules for different groups of people, in particular that Muslim people are
treated with more privilege; this needs to be negated and young people need to be made very aware
of the reasons and the legitimacy behind the decision to prohibit Britain First clothing in school.
Clearly outline the school's policies and the requirements under equality legislation to ensure pupils
don't feel a sense of injustice.
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There may be similar situations where certain symbols associated with Britain First or other far right
groups may be worn, drawn or displayed by pupils. This should also be taken extremely seriously - use
these guidelines and adopt a similar approach to dealing with the incident.

5. Ridicule and Jokes Incident: 'You can't join in, girls can't play football
properly, boys are much better’
A boy's comment when two girls attempt to join a football match during break time.
Immediate Action:

Question the boy about why he feels this way about girls playing football and where he has got his
ideas from. Ask the girls how they feel about the comments.

Explain that the school is an inclusive and positive environment for all pupils and that separating and
excluding people because of sex is not in-keeping with this ethos. Reinforce the school's rules and
explain that these rules are not being followed by excluding people from playing games.

Explain that if the boys continue to exclude the girls, when they want to join in, measures will be
taken, for example, the football will be confiscated and no-one will play football during break times.

Provide support for the targets.
Ensure anyone who may have overheard the comment understands that it was inappropriate.
Longer Term Action:

Explore any underlying issues or causes for the comment - it could be that there have been previous
arguments or animosity between the two groups which could explain why the boys do not want to
play with the girls.

Explore whether this is a wider issue which involves other pupils who are not mixing in the school.
This could be carried out by observing pupils' behaviour during other break and lunchtimes.
Implement methods to ensure that pupils are constantly mixing and fostering good relations with
each other.

Explore where these attitudes originated from, and how widespread they are within the school.
Undertake education about stereotyping and gender equality with pupils.

Action to Avoid:

Ignoring or dismissing the incident.

Suggesting that the girls should play their own game of football separately.
Calling the perpetrator sexist.

Punishing the perpetrator without explaining why this has been administered and without providing
education around gender stereotyping.

6. Prejudicial Language Incident: 'You stupid Pikey'

A White British pupil to another White British pupil, shouted during a rounders match when a pupil
misses the ball.
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Immediate Action:

Stop the match immediately to discuss the statement, making sure that all pupils involved in the
match are part of the discussion - this will make sure that any witnesses will understand that using
the word Pikey is not acceptable.

This is a serious incident regardless of whether the target is from a Gypsy, Roma or Traveller (GRT)
background or not. Additionally, many GRT pupils do not disclose their ethnicity to the school, so
there may be GRT pupils who have heard this comment within the group.

Focus on the perpetrator's behaviour, rather than the person.
Provide support for the target.

Longer Term Action:

Conduct a thorough investigation into the incident.

Throughout the investigation and any subsequent follow-up reinforce the school's position on racism
and the use unacceptable terminology.

Undertake education about GRT groups with pupils, explore acceptable and unacceptable
terminology and the reasons why some terms are unacceptable.

Action to Avoid:
Ignoring or dismissing the incident.
Leaving discussions about the term until the end of the match, when it might be forgotten.

Taking the perpetrator to one side to avoid making a scene: it is important that witnesses also learn
from the incident.

Calling the perpetrator racist.

Punishing the perpetrator without investigating the intentions behind the incident, without explaining
the action you have taken or without providing education around GRT groups and terminology.

Not recording it because it is assumed to be unintentional.

Appendix 1: Model statement: school’s response to prejudice-related
incidents
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Our school provides many learning opportunities, including the opportunity to learn about and
respect one another.

Our community includes different ethnic groups, a range of cultures, languages and religious beliefs.
We have different types of families and people who are disabled and those who are not. We believe
it is essential that children learn to respect one another and our school has a legal duty, under the
Equality Act 2010, to do everything we can to make this happen.

There are very few incidents of prejudice and intolerance in our school. However, it is important that
parents and carers understand how we will deal with any such incidents.

Prejudice-related behaviour refers to a wide range of damaging behaviour which is connected with
prejudices around belonging, identity and equality in wider society — in particular, prejudices to do
with:

e disability and special educational needs
¢ race and ethnicity

¢ religion or belief

® sex

¢ gender reassignment

¢ sexual orientation

Prejudice-related incidents are treated very seriously as their impact is damaging to all those
involved as well as to our wider school community. We will investigate, record and report all
incidents, including those that are reported to be unintentional. Our response will always aim to
educate so that everyone understands the potential harm of such behaviour. Effectively tackling
prejudice-related incidents in this way will improve the school environment for everyone, increasing
attainment and wellbeing for pupils and staff.

Appendix 2: Guide to challenging prejudice related language and
stereotyping: a range of possible responses
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All prejudiced language should be challenged and how that challenge is made will depend on the
circumstances of the incident, the severity of the incident, who it involves, where it takes place and
the intention behind the comment. The following scripts can be adapted for use in challenging all
forms of prejudice.

Institutional response

¢ The school policy says that we are all responsible for making this a safe place for everyone. That
kind of language is racist/disablist/sexist/homo/bi/transphobic (etc.) and makes people feel unsafe.
Therefore it is unacceptable.

¢ The ground-rules we agreed at the beginning of the session said we would show respect to each
other.

¢ Some people would find that word insulting so it's not ok to use it at our school.
¢ The anti-bullying policy says that prejudice-related language is not tolerated.
¢ In our school we always try to be kind to each other and when you use ‘gay’ like that it is unkind.

¢ In our school we treat everyone with respect and when you use ‘gay’ like that it is disrespectful of
gay and lesbian people.

¢ It's really important that at this school people feel able to express their gender however they feel
comfortable so we try to avoid gender stereotypes.

¢ At this school we want to recognise every pupil’s strengths and we don't want people to feel
limited by expectations that relate to their gender, ethnicity or religion.

Question

¢ What do you think that word means?

¢ What makes you think that?

¢ How would you feel if someone spoke about you in that way?

* Do you realise that what you said is racist/disablist/sexist/homo/bi/transphobic?
¢ Can you explain what you mean by calling that ‘gay’?

¢ That word is an insulting term for someone who is transgendered. Do you know what it means to
be transgendered?

¢ Do you know what a gender stereotype is? Can you think of why some people might be upset when
they hear them at school?

Direct challenge
¢ Language like that is not acceptable.

¢ You might not think that remark is offensive, but many would.
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¢ What you are saying presents a very stereotypical view of what men and women are like. When
you do that it means that people who don't fit into your way of seeing things can feel left out or
ashamed.

Personal response
¢ I'm not happy with what you said.
* Racist/disablist/homo/bi/transphobic/sexist language offends me. | don’t want to hear it again.

* What you’ve said really disappoints/disturbs/upsets/angers me. | hoped you would recognise that
it is important to treat everyone with respect and that it is therefore wrong to use such
racist/disablist/homo/bi/transphobic/sexist language.
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Appendix 3: Model letter to the parents/carers of the perpetrator of a
prejudice-related incident

NOTE: A member of the school staff should have made every effort to speak to parent(s)/ carer(s)
immediately following the incident. Please alter the wording in the letter if necessary to take
account the age of the pupil(s) etc.

(Name and address)

Dear

| regret to inform you that (name of pupil) was involved in a prejudice-related incident on (date)
Unfortunately (details of the incident)

The school has a very clear equality policy/anti-bullying policy/behaviour policy/home school
agreement and under the Equality Act 2010 we have a duty to eliminate discrimination and foster
good relations in school, therefore we do not tolerate any type of discriminatory behaviour. As a
result we have taken the following action: (details of action)

| would be grateful if you could spend some time talking to (name of pupil) about the reasons why
the incident occurred, and to explain the seriousness of their behaviour.

| would like to invite you into the school for a short meeting about the incident, in order to ensure
that we can support you to promote (name of pupil)'s appropriate behaviour and avoid (name of
pupil)'s involvement in prejudice-related incidents in the future. Please arrange a convenient time
with the school office.

Thank you in anticipation for your support in this matter.
Yours sincerely

Headteacher

Reply slip
| confirm | have received the above letter and agree to make an appointment to discuss the incident
with you.

SIBNEA: i Date: i
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Appendix 4: Model letter to the parents/carers of the target of a
prejudice-related incident.

NOTE: A member of the school staff should have made every effort to speak to parent(s)/
carer(s) immediately following the incident. Please alter the wording in the letter if necessary
to take account the age of the pupil(s) etc.

(Name and address)

Dear

| regret to inform you that (name of pupil) was the target of a prejudice-related incident (date) We
have spoken with all involved and gained as much information as possible. We have assured (name of
pupil) of our support and explained the actions we will be taking. The (year/house head/class
teacher) will offer personal support and monitor the situation.

The school has a clear policy and procedures for dealing with these kinds of incidents and you are
welcome to see copies if you so wish. In line with school and local authority procedures we have
taken the following action in dealing with the incident: (details of action taken)

We encourage pupils to report all such incidents and always record them and the actions which
follow.

| would like to invite you into the school for a short meeting about the incident, in order to ensure
that we can help you to support (name of pupil) at home and school over this matter. Please arrange
a convenient time with the school office.

Yours sincerely

Headteacher

Reply slip
| confirm | have received the above letter and agree to make an appointment to discuss the incident
with you.

SIBNEA: v Date: et
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Appendix 5: Model letter to parents/carers about work undertaken to address
an equality issue

Dear

| am writing to inform you about a programme of work we will be undertaking with (year
group/class) to address (details of the equality issue). It has come to our attention that this has
recently become an issue within (year group/class). This jeopardises the safe and inclusive
environment that the school continually strives to provide for all of its pupils. In accordance with our
equality and diversity policy/anti-bullying policy/behaviour policy as well as our duty to eliminate
discrimination and foster good relations in school as set out by the Equality Act 2010, we are strongly
committed to tackling this issue. The programme of work will commerce on (date of programme) and
will look to (aims of programme):

| hope that you will support this programme of work and our wider commitment to equality.
If you have any questions or concerns please contact me on (contact details)
Yours sincerely,

Headteacher

With thanks and attribution to Equaliteach CiC in partnership with Cambridge Race Equality and Diversity Service 2015
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